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sSTRACT

Janguage is not just words and Structures; its value Jies i
e communicative function it performs. Littlewood (2007) says
hat students must develop skills in manipulating the | J
system in order to use language Spontaneously and flexibly to
express their intended message. They must gain the ability to
develop skills for using language to communicate meanings.
They should become aware of the social meaning of language
forms as well. This naturally demands the teacher to facilitate
such learning experiences which would familiarize the students
with skills like abstracting social meaning of language forms. The
teacher should combine learning values with interest and
enjoyment so that the students are highly motivated.

inguistic

As Jeremy Harmer (2007: 265) mentioned, teachers have
a tendency to talk about the way we use language in terms of
four skills- listening, speaking, reading and writing. Receptive
skills is used for reading and listening, meaning is extracted from
discourse. Productive skills . a tetm devoted to speaking and
viting skills which involves students actually  producing
langgage themselves. We might want to question 2 O.HCC
otmonly held view that receptive skills are somewhat pnsswe,
Wf}ereas productive skills are more active. Although PrOducu\fc
*ls are different in many ways, we can still provide basic

Mode] oy teaching and organizing them.
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INTERACTING WITH AN AUDIENCE
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HANDLING THE PROBLEMS

When speakers or writers of their own or of a forcign
language don’t know a word or just can’t remember it, they may
anguag,

use some or all of the following strategies to resolve the
difficulty:

2. Improvising
b. Discarding
c. Foreignising
d. Paraphrasing

As teachers we should encourage
improvising as more useful techniques than
or foreignising words blindly. However, a
having students perform oral communicative
give them practice in just these kinds of strate

paraphrasing and
discarding thoughts
major reason for
tasks in class is to
ay.
THE LANGUAGE CONCERN

Learners engaged in a productive task can become very
frustrated when they

just do not have enough vocabulary or the
grammar they need to express themselves, Sometimes, of course,
they can study language they would like to use, but this can make
writing a very difficult process, and in speaking, such an option is
anyway not available, at Jeast not in spontaneous speech,

There are a number of steps we can take which will help
students achieve success.
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2. The brieﬁng / the choice
b. Idea/ language generation
C. Data gathering
d. Planning
e. Drafnng and editing
f. € result
& Consultation / tutorial
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CONCLUSION

The teacher should Supervise the activity and facilitate
interaction among the students. He may control the class and
correct the mistakes, if necessary. He can
lexis alternatively, if needed, Based on the

he may choose interactive games, discussi
activities or role

focus on grammar or
level of the students,
ons, problem-solving
The average students
given opportunities in
ss demanding than the

class.

—plays for their practice.
always feel comfortable when they are

pairs or small groups since it would be le
individual turn taking in front of the entire
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